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Lesson #: 1 
	Lesson Idea/Topic and Rational/Relevance: What are you going to teach and why is this lesson of importance to your students? How is it relevant to students of this age and background?
	Students will understand the meaning of the poem How Like a Winter by Shakespeare. Students will be able to relate their understanding to the piece of music. Students will be able to sing the main theme of the piece and will learn Introduction to the piece. Students will be able to demonstrate their learning through performance of the introduction. The poem by Shakespeare is about missing something or someone and relating it to the bitterness, coldness, and darkness of winter. The students experienced missing connections when Covid was at it’s peak. They had to do online school and were unable to do see their friends, or relatives. Additionally, they were unable to sing or perform music with other people. Students will be able to understand that music and poetry can be powerful when they can relate it to their own lives. Additionally, students will be able to understand that poetry and music can have deeper meanings. Through their understanding of poetry and music, students will be able to apply this to other areas of their lives as well. 


Content Standard(s) addressed by this lesson:
(Write Content Standards directly from the standard)

Colorado State Music Education Standards:

Expression of Music- 1. Perform contrasting pieces of music, making interpretive and expressive choices. 2. Perform music accurately and expressively, demonstrating self-evaluation and personal interpretation.
Theory of Music: 1. Read and notate level-appropriate music accurately and expressively. 2. Analyze structure, use of musical elements, and expressive choices within musical compositions. 3. Aurally identify and differentiate musical elements within musical excerpts. 
Reading for All Purposes: 1. Analyze traditional and contemporary literary texts with scrutiny and comparison of literary elements. 2. Utilize context, parts of speech, grammar, and word choice to understand narrative, argumentative, and informational texts. 
Understandings: (Big Ideas)
Students will understand that poetry and music have deeper meanings. Students will be able to understand that other information may have deeper meanings as well based on what they learn about poetry and music. 
Inquiry Questions:  (Essential questions relating knowledge at end of the unit of instruction, select applicable questions from standard)

What other things besides poetry and music have deeper meanings?


How can I use this information of “deeper meanings” in my life?


How do we analyze poetry and music to find deeper meanings?
Evidence Outcomes:  (Learning Targets) AND (Success Criteria)
I can: I will understand the meaning of Shakespeare’s Poem How Like a Winter and understand how this is relative to my life. 
I will be able to sing the introduction as well as section A and B of the piece.  
This means: I know I have it when I can sing 70% of the pitches and rhythms correctly in the introduction as well as the A and B sections. 
I know I that I have it when I understand the meaning of Shakespeare’s poem, understand how it is relative to my life, and can transmit that emotion to an audience. 
List of Assessments:  (Note whether the assessment is formative or summative)

Formative: Observation

1. Teacher will use visual and auditory observation to check for accuracy of notes and rhythms 

2. Teacher will use visual and auditory observation to check that students understand the meaning of the piece
Planned Lesson Activities
	Name and Purpose of Lesson
Should be a creative title for you and the students to associate with the activity. Think of the purpose as the mini-rationale for what you are trying to accomplish through this lesson.  
	Introduction to How Like a Winter

	Approx. Time and Materials
How long do you expect the activity to last and what materials will you need?
	15 Minutes
Piano & sheet music for every student


	Anticipatory Set
The “hook” to grab students’ attention. These are actions and statements by the teacher to relate the experiences of the students to the objectives of the lesson, To put students into a receptive frame of mind.

· To focus student attention on the lesson.

· To create an organizing framework for the ideas, principles, or information that is to follow (advanced organizers)

An anticipatory set is used any time a different activity or new concept is to be introduced.
	What are some examples of strategies to use?
State the Objectives

Sing the first phrase and ask students to repeat
Read the full Shakespeare Sonnet How Like a Winter


	How do you intend to engage your students in thinking during the Anticipatory Set?
Why are you using it at this point in your lesson?
	Sing the first phrase and ask students to repeat
The beginning

	
	Teacher Actions
	Student Actions

	Procedures
(Include a play-by-play account of what students and teacher will do from the minute they arrive to the minute they leave your classroom. Indicate the length of each segment of the lesson. List actual minutes.)

Indicate whether each is:

-teacher input/actions, student actions
-modeling

-questioning strategies

-guided/unguided:

     -whole-class practice

     -group practice

     -individual practice

-check for understanding

-other

	After the Anticipatory Set-
T. will ask students to repeat main theme or section A phrase

T. will ask students to sing the main theme of piece (section A) in canon

T. will ask students to look 1st 2 phrases of music (exactly same notes/rhythms) some lyrics are different additionally Sopranos sing first & then Altos
T. will ask students to speak first 2 phrases in rhythm
T. will ask students to sing first 2 phrases with lyrics 
T. will ask students to look at next 2 phrases (B section) & take note of which section sings each phrase

T. will ask students to speak B section in rhythm
T. will ask students to sight sing B section

T. will correct pitches in B section as needed (reminder to me go back to no lyrics & have students sing on neutral syllable i.e. loo if this happens)

T. will have students sing A & B sections

T. will ask student to Read Shakespeare’s poem How Like a Winter 
T. will ask for any Shakespearians to analyze poem

T. will recap or tell students what poem is about if needed

T. will describe how this is relative to what students (missing someone relate this to missing connections during covid)
	Students will repeat through singing
Students will sing the main theme in canon
St. look at 2 phrases of music & take note of sections that sing phrases
St. will speak phrases in rhythm
St. will sing first 2 phrases with lyrics

St. will look at  next 2 phrases (B section) & take note of which section sings each phrase

St. will speak B section in rhythm

St. will sight sing B section

St. will repeat B section with correct pitches if needed

St. will sing A & B sections

1 St. leader will read How Like a Winter

1 St. will analyze poem

St. will understand what poem is about

St. will understand how the poem is relative to their lives

	How do you intend to engage your students in thinking during the PROCEDURE?
Why are you using it at this point in your lesson?
	Making poetry relative (social emotional connection)
Before the Closure

	Closure

Those actions or statements by a teacher that are designed to bring a lesson presentation to an appropriate conclusion. Used to help students bring things together in their own minds, to make sense out of what has just been taught. “Any Questions? No. OK, let’s move on” is not closure. Closure is used:

· To cue students to the fact that they have arrived at an important point in the lesson or the end of a lesson.

· To help organize student learning

To help form a coherent picture and to consolidate.
	 After students understand how the poem is relative to their lives, they will take a minute to think about this and then sing sections A and B
I will then explain what will happen the next time we look at the piece

	How do you intend to engage your students in thinking during CLOSURE?
Why are you using it at this point in your lesson?
	Students will perform A and B while after processing the social emotional connection
Closure

	Differentiation:

Differentiation should be embedded throughout your whole lesson!!

This is to make sure you have met the needs of your students on IEPS or 504  
To modify: If the activity is too advanced for a child, how will you modify it so that they can be successful?

To extend: If the activity is too easy for a child, how will you extend it to develop their emerging skills?
	No students with 504s or IEPs in music, to my knowledge.



	Assessment Reflection: (data analysis)
How will you know if students met the learning targets? Write a description of what you were looking for in each assessment. 

	Students understand the poem and can relate it to their own lives
Students can sing all pitches and rhythms in sections A & B with at least 70% accuracy


Post Lesson Reflection
1.  To what extent were lesson objectives achieved?
To my surprise all students achieve both objectives better than I thought. The rhythm and pitch accuracy was at 100%. Students also understood how the poem was relative to their own lives.  
2.  What changes, omissions, or additions to the lesson would you make if you were to teach again? 
I might think about asking students (who are comfortable) to share what they are thinking about how the poem is relative to them. I could also use a peer teaching strategy for the analysis of the Shakespeare poem. Last, I could add the C section since the students were successful with the A and B sections, or I could add an element of expression (dynamics) to the A and B sections. 
3. What do you envision for the next lesson? (Continued practice, reteach content, etc.)
I envision briefly going over the A section for a lyric check. Then I envision going over the C section as well as the end of the piece. 
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